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Goals of This Session

@----

¢ Explain the essential elements of Schoolwide PBS
(SWPBS)
1. Tier 1: Universal (School- and Classroom-wide)
Interventions for All Students
2. Tier 2: Targeted Interventions for Students with At-
Risk Behaviour
e Show how Tier 1 and Tier 2 interventions can be
designed to include students with autism and other
developmental disabilities

Schoolwide PBS Goals

Build systems that make it easier to teach

2. Create environments that encourage
(rather than discourage) prosocial
behaviour

3. Teach all students what is expected
Provide a continuum of behaviour support
to students who need more support to be
successful
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Intensive Individual
CONTINUUM OF Interventions:
SCHOOL-WIDE

Specialized
INSTRUCTIONAL & \ —\S Individualized
POSITIVE BEHAVIOUR X Systems for Students
SUPPORT

with High-Risk Behaviour

Targeted Interventions:
Specialized Group
Systems for Students
with At-Risk Behaviour

Universal Interventions:
School-/Classroom-
Wide Systems for
All Students,
Staff, & Settings

~80% of Students

P 4T
Positive Behavioral
@ep(ipm»& Supports

Common Misconception

e

o Misconception #1: The three
tiers describe students rather
than the level of support
provided
o “He’s a red zone kid”; “She’s

stuck in the yellow zone”

* Misconception #2: Students
with autism/DD always require
Tier 3 supports
o Not true! Many (most?) of these

students can respond to Tier 1

and 2 supports if they are
designed to accommodate their

g

Evidence-Based Practice?

idence-based
practice

AKA
"data-driven decision making”

« Short answer: Yes!
« See https://www.pbis.org/research
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https://www.pbis.org/research

Tier 1: Schoolwide System

o)\
=

1. Define schoolwide expectations (i.e., social
competencies)

2. Teach and practice expectations

3. Monitor and acknowledge prosocial
behaviour

4. Provide instructional consequences for
problem behaviour

5.  Collect information and use it for decision-
making

School-wide Expectations

e
1 &

e Small number
o2to5

* Broad

o Cover all expected
behaviours

* Memorable
« Positively stated
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SAFE  PEACE ATTITUDE RESPECT KIND
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Tier 1 Visual Supports
O

I
« Include pictorial symbols for Tier 1 expecations as
part of students’ visual schedules and/or
augmentative communication systems

respect responsible

Define Expectations by Setting

\-/Transform broad
school-wide
expectations into
specific, observable
actions for specific
settings

« Clear examples of
what is and what is
not expected

» Expectation should be
culturally appropriate
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Be Responsible Be Respectful Be Resourceful
* Follow clessroom rules * be a good listener + have a positive cttitude
@ * be on time * use your marners * do your best - always
1GSEF0OM . focus during lessons * speak with respect + walk - talk - squamk
-  it's OK fo be different * use ogenda book daily ————
* follow pleyground rules * lsten to steff + walk - alk - squawk
Playground  * play safely * keep hands ond feet o yourself  * share and cosperate
* take care of & return equipment * show good sportsmanship * use garboge and recycling cans
+walk on the right hand side * use inside voices *+ tell and odult about accidents
Hallways o streight fo where you need fo  * look but don't fouch disploys
* use window for office errands
* do your business, flush, and leave  * respect others' privocy * keep washrooms fidy
Washrooms o, youe honds with socp * use inside voices * tell an adult about cecidents
* sit while you et * listen to monitors * eat your food - sove leftovers
Lunch  * clean up when finished * use your toble morers + share with others in need
 make healthy choices * use garbage and recycling cans
* Follow assembly routire * be o good listener * sit with kids who help you behave
Aszzemblics * sing “Oh Cenoda" with pride
* clap respectfully
* cross bus lane ard street safely  * listen fo staff + walk - talk - squamk
Before and  * line up to come inside * keep hands ond feet o yourself  * tcke cll belongings with you
AfterSchool * follow breakfast program routine  * be ready ot desk by sccond bell  * keep playground clean
+ make after school plans carly
* be on time * lsten to bus driver * sit where you can behave
| Bus + follow bus rules * use inside voices + toke cll belongings with you
| I— * Follow bus line up routines * keep hands and feet o yourself _ use gorbege cans —

At NorkKam, We C

ARE

All Settings Classroom/Library Halls/Cafeteria Off-Campus.
el Wi et e
Sheincusivestal | encousgemutal |+ beconsiderate ofothrs| 4 e couteous and
nity members respe e e
- gt ctomiang | veoe aferences of = bromote 8 e
individual differences opinion supportive, and caring “# show appreciation in
o leave bl et | = e abut others i plosichtmad
compassion | ¥ 12!
e e e e e
“* accept the “» do our own work “ use recycling bins and “ respect school policies “ remove hats
consequences of our = study and review for “ model good behavior * tum way
A actons tess = make heality chaces | = report bulying o cell phones and ather
o+ e sologize, |+ sk forextahelpd | v aeanep shor ooncies | onae oo potaimis
et oo oot ;e
= repok oyt x|+ compiete snd handin
Accountability destructive behavior all work

e

use positive language.

- respect our
- respect school property neighborhood
-+ dress appropriately espect our
- follow staff directions emvironment
* follow emergency  obey tra
Respect procedures
We wil e wil Ve wi
* use manners =+ give maximum effort  be considerate of
E “ demonstrate pride in e 2 posiive ups unity o
our school = model good behavior ations appreciation for the
iearning o006 ambassadors efforts of athers
= do our best work of Norka
Excellence = show our best selves

O

TEACH the Expectations

=4
» Create a schedule and lesson plan
o Start of the year
o Booster sessions

« Teach the:
o Words
o Rationale
o Actions

» Teach the expectations in the actual settings

s for:
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Be Responsible Be Respectful Be Resourceful
* follow clessroom rules * be & good listener + have a positive cttitude
@ * be on time * use your marners * do your best - always
N * focus during lessons * speak with respect + walk - talk - squamk
LA + i#'s O to be differert + use agenda book daily
o« SsON P!
U + follow playground rules *listen to staff + walk - %alk - squawk
Playground  * play safely * keep hands ond feet o yourself  * share and cosperate
* take care of & return equipment * show good sportsmanship * use garboge and recycling cans
 walk on the right hand side * use inside voices + tell and odult about accidents
o streight to where you need to  * look but don't fouch disploys
AN * use window for office errands
[ LpssONE T
+ do your business, flush, and leave  * respect others' privocy * keep weshrooms tidy
Washrooms ., o, youe honds with socp * use inside voices * tell an adult about cecidents
* sit while you eat * lsten to monitors et your food - save leftovers
* clean up when finished * use your toble morers + share with others in need
P\)‘N  make healthy choices * use gerbage and recycling cans
-
eSOt
\ " ollow asscmbly routine ~ be 0 good lstener it with kids who help you behave
Assemblies * sing “Oh Cenoda" with pride
* clap respectfully
* cross bus lane ard street safely  * listen fo staff + walk - talk - squamk
Before and  * line up to come inside * keep hands ond feet o yourself  * tcke cll belongings with you
AfterSchool * follow breakfast program routine  * be ready ot desk by sccond bell  * keep playground clean
+ make after school plans carly
* be on time * lsten to bus driver * sit where you can behave
| Bus + follow bus rules * use inside voices + toke cll belongings with you
| I— * Follow bus line up routines * keep hands and feet o yourself _ use gorbege cans —
— Step 1: Introduce the rule E——
A Outline focus of the lesson. ‘Today. we are going to lear about being safe.”
B.  Check for student understanding. ‘What are we going to learn about?’
C.  Define being safe.
Being safe means to be free from injury, to be healthy, and to be trustworthty.
Step 2: Demonstrate the rule
D. 1 Model examples of ‘being safe’ (by yourself, with another adult. or with students
with positive social staus) and examples of ‘not being safe’ (by yourself or with
another adult). Have students label the situation as ‘safe’ or ‘not safe.” and ask them to
explain why
2. Ask 2-3 students to give an example of a situation in which they know how to be
safe
E. Roleplays: some examples to use.
1. The recess bell rings and you need to get back to class fast. What is the safe thing to
do?
2. You have a disagreement with a friend. What is the safe thing to do?
3. You spill your beverage at lunch. What is the safe thing to do?
Step 3: Provide Monitoring and Feedback
F.  Discuss the role play
1. Ask student to indicate or show how they could be safe
2. Encourage and support appropriate discussion/responses. Minimize attention for
appropriate responses.
G.  Usereal situations as examples during class discussions.
1. Just before students tran other activity outside of the classroom, ask them
to tell you how they can Be Safe (precorrection).
2. When you see student(s) Being Safe, provide specific praise to the student(s).
3. When you see student(s)s who are not being safe, stop them, state the rule and
redirect, ask the student(s) to state or demonstrate the expected behavior, watch the
—_— student(s), and give immediate feedbac] —

H%?
\

» Teach social and emotional skills just like
academic skills

o Use positive & negative examples

x Goal is for students to identify the line between acceptable and
not acceptable

o Provide regular practice to build skills
o Provide performance feedback

o Monitor progress in skills
x |f students have trouble, re-teach and provide practice
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Acknowledge Ap%priate Behaviour
%/

« Every faculty and staff member acknowledges
appropriate behaviour

x5 to 1 ratio of positive to negative contacts
« System that makes acknowledgement easy and
simple for students and staff
« Different strategies for acknowledging appropriate
behaviour (small frequent incentives more
effective)

Effective Use of Acknowledgement Systems
)
N\ 4

« Highlight the natural consequences for prosocial

behaviour
« Most powerful reward: SUCCESS

» Close second: attention
» Provide as little reward as is needed to
encourage behaviour

» Move from tangible to natural as soon as
possible
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Visual S orts
isu ﬁ{pp

<
« Use contingency maps to teach desired/expected
behaviours (and consequences), in contrast to

undesired behaviours (and consequences)
« Example: Marco — “Be Safe”

Marco covers his Itis quiet
ears and asks to Itis not noisy

leave
Q=@ %
e Mar:mcrmsl.’yelrl‘s. Itis still noisy

awsy@l"\ s -Q:

Marco hears loud
noises.

0 £x

N

Del: “Be Respectful”

oY
AW/

Del asks for help or Del gets help, or gets to|
a break have a short break

m‘a 4 %E \,JQ)
| Hal is writing | W [_I

\ Del cries, yells, and Del still has to do his
bangs his head work

2R B>
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Antonia: “Be Kind”

O
N

Waiting In Line

Antonia stands No head butts Antonta goes 1o class wi
and waits nicely.

IC—>[ba—> &S

Antonia is mad.

& —>lo a—> KB

artonayeie Antonia sits and waits.

The other children leave.

Discourage Problem Behaviours
e

1 &

» Do not ignore problem behaviour

« Provide clear guidelines for what is handled in
class vs. sent to the office
o Office Discipline Referral (ODR)

« Use mild, instructional consequences

« Remember the PURPOSES of negative
consequences
o Provide more practice
o Prevent escalation of problem behaviours
o Prevent/minimize reward for problem behaviours

©Pat Mirenda, Ph.D., October 2018
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Use Data for Decision-Making
ey
(&
&

The “Playground Challenge’
Y9 A g

Office Discipline Referrals PRE
oY
\
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Office Discipline Referrals POST
ey

C

—+— Playground
=& Classroom

Total ODRs
w
8

October November

Tier 2

I(@)®
&
« Common features:

o Increased structure and
feedback

o Social-emotional skills
instruction

o Regular & frequent opportunities
for success (and recognition)

o Academic assistance

* Examples: Check-in Check-
out (CICO) system,
homework club, social skills
groups, friendship clubs, etc.

L

Tier 2

@
¢ Tier 2 interventions
are usually designed
to be efficient, but
not individualized
o Group interventions
o Check-in/Check-out
(CICO) system (aka
the Behaviour

Education Program;
Crone et al., 2004)

©Pat Mirenda, Ph.D., October 2018
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Check-In/Check-Out (CICO)

7
¢ A program to add:

o Mentoring by an adult in the school who looks
out for the student

o Structured process of feedback and recognition
to a school day

o Instruction in needed skills
o School-home communication
o Built-in monitoring of student progress

CICO Record

Name: Date:
0=Needwork, 1="OK" 2= Nice Job
Safe Responsible Respectful
Check In 0 1 2 |0 1 2 |0 1 2
Before 0 1 2 |0 1 2 |0 1 2
Recess
Before 0 1 2 |0 1 2 |0 1 2
Lunch
After Recess 0 1 2 |0 1 2 |0 1 2
Check Out 0 1 2 |0 1 2 |0 1 2
Today’ s goal Today’ s total points
CICO Home Report
Name:
Date:
| met my goal today | had a hard day

One thing | did really well today was:

Something | will work on tomorrow is:

Comments:

Signature:

Comments:

©Pat Mirenda, Ph.D., October 2018

13



Check-in Check-out Cycle

IQ ———
—~

Morning
Check-In = = Weekly BEP

Meetin&

9 Week Graph Sent

Program
Updae

CICO Challenges for Students with Autism/DD

I@ ——

» CICO expectations may not be clear

« CICO rating system may not be understood by
students with developmental disabilities

« Check-in intervals may not be frequent enough
» Reinforcement at the end of the period/class/day
may be too delayed

Be Safe Be Be Your Personal Best | Teacher
0 =Not Yet Respectful initials
1= Good Keep hands, Use kind Follow ‘Working in
2=Excellent | feet, and objects words directions class
to self and actions
Class 0 1 2 0 1 2 (0 1 20 1 2
Recess 0 1 2 o 1 2|0 1 2
Class 0 1 2 0 1 2 (0 1 20 1 2
Lunch 0 1 2 0 1 2 |0 1 2
Class 0 1 2 0 1 2 |0 1 20 1 2
Recess 0 1 2 o 1 2 (0 1 2
Class 0 1 2 0 1 2 |0 1 20 1 2
Total Points = Today % Goal %
Points Possible = 50
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Solutions
@----
¢ Individualize CICO points cards for students
who need this
o Use pictures or symbols to clarify expectations

o Use symbols, color codes (red, yellow, green), or
other concrete markers for the rating system

<
£
H
S

Teacher
initials

4
=
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Hands, Feet and Mouth
@ 1o Self

<t

Class

3| 8D 8 !

9 X[ © X[ O X[ & X
=[O XX OX[OX
as OX|OX OX|OX
we | O X O X] OX[|OX
as | QO X| O X| O X| OX
Recess 9 X| O X]| OX[ OX
o | QX QX OX| OX
Howmany ¢} ? || Howmany 3 ? More: () 3K |

Solutions
¢ Adapt CICO check-in system

o Check in more often during a lesson/period (e.g.,
twice, instead of at the end only)

o Provide explicit reinforcement for specific Tier 2
behaviours at the end of each lesson/period, not
just at the end of the day

o Decrease the number of “points” students need
to accumulate to earn reinforcement
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Tier 3

» Key components: ©}“"

o Individualized, function-
based behaviour support
o Identify what basic need
students are trying to meet
with problem behaviour
x Teach adaptive, prosocial
skills to meet those needs
x Change environments to
make problem behaviour
less likely
x Stop inadvertently making
problem behaviour worse

Eyes on the Prize

{O)----
e School-

wide Student
means Aghievement
everyone

e All means

ALL!

School Community
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